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Effects of a Physical Literacy Lunch-hour Program on Fundamental Motor Skill 
Performance by Elementary School Children 

 
Physical literacy is the motivation, confidence, physical competence, knowledge 

and understanding to value and take responsibility for engagement in physical activities 

for life (Whitehead, 2014).   It is made up of four essential and interconnected elements 

or domains, affective, physical, cognitive, and behavioral (Whitehead, 2014).  For the 

purpose of this study physical literacy will refer to the physical domain.  People who are 

physically literate are therefore able to participate in a wide variety of sports and physical 

activities (CS4L, 2013).  Physical literacy includes two main types of skills; fundamental 

movement skills (FMS) and fundamental sport skills (FSS) involving: running, 

locomotion, object control and manipulation, as well as body control and balance (CS4L, 

2013).  Fundamental movement skills are building blocks that lead to the specialized 

movement sequences required for both organized and recreational physical activities and 

sports for children and adults (Lubans et al, 2010).  This study assessed physical literacy 

levels using the Canadian Sport for Life (CS4L) Physical Literacy Assessment for Youth 

(PLAYfun) tools (CS4L, 2013).  Skills levels were rated as being in the initial, emerging, 

competent or proficient stages of development (a scale of 1-4), based on a standard list of 

observable characteristics for each skill (CS4L, 2013).  The playFUN tools have been 

shown to have good inter/intra rater and test-retest reliability (r=.85), depending on the 

level of assessor training.  They have also been show to correlate well (r=.82) with the 

tasks on the Test of Gross Motor Develpement-2 (TGMD2), a standardized test used by 

therapists to assess motor ability. (Dean Kriellaars, personal correspondence, Feb 11. 

2015). 

Children who are physically literate are more likely to be active during both 

childhood and adulthood (Bailey, 2006), where as those who don’t develop these basic 

skills are more likely to be excluded from participation in organized sport and play 

(Bailey, 2006). It is well documented that lack of physical activity is a major risk factor 

for heart disease, obesity and premature mortality (Bailey, 2006), therefore, ensuring our 

children adopt healthy behaviors early on is important (Bailey, 2006). 

In a recent report card on physical activity for children and youth (Active Health 

Kids Canada, 2014) it was reported that 84% of children ages 3-4 get the recommended 
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180 minutes of activity a day, while only 7% of school age children ages 5-11 and 4% of 

children ages 12-17 get the recommended 60 minutes of moderate to vigorous physical 

activity a day. Mastery of the fundamental movement skills in school-aged children has 

been correlated to higher levels of physical activity; therefore, focusing on quality 

physical education during school hours may be important for after school activity (Hardy 

et al, 2009 & Bailey, 2006). It is important to remember that only rudimentary forms of 

these skills emerge naturally through play, but proficiency is more likely to be achieved 

though instruction, practice, and feedback.  Children who do not get this type of 

instruction and practice may develop delays in gross motor ability (Lubans et al, 2010). 

Playing games that are fun, inclusive and skill-based can help with the development of 

these FMS (Hardy et al , 2009).  By the ages of 4-6 children should have acquired the 

skills to run, jump, hop, skip, throw and catch.  After age 6 they should continue to 

practice and refine these so they can be mastered.  By ages 6-9 children should develop 

the skills required to strike and dribble (Grove, 2013). 

The Long-Term Athlete Development (LTAD) model has been developed 

through science and research to be used as a guideline, not only for athlete development, 

but also to ensure that kids acquire the skills needed to be active and healthy for the rest 

of their lives.  It includes 7 different stages that a person should move through, and 

includes not only motor and sport skill checklists, and activity guidelines, but also 

physiological milestones (CS4L, 2015).  The FUNdamental and Learn to Train stages 

were used for the development of the lunch hour programs for this project.  The 

FUNdamental stage includes girls from the ages of 6-8 and boys 6-9 years old, and the 

Learn to Train stage includes girls ages 9-12 and boys 8-11 (ending with the onset of 

puberty) (CS4L, 2015).  The FUNdamental stage forms the basis for physical literacy, 

recommending the use of fun games and activities to work on locomotor skills, like 

running and jumping, as well as object manipulation skills like throwing, catching and 

striking. (CS4L, 2015).  Unstructured play should also be encouraged in this stage.  In the 

Learn to Play stage children should be refining their FMS and start to acquire sport 

specific skills (CS4L, 2015). 

The purpose of this study was to determine whether a weekly, structured lunch 

hour activity program focusing on FMS and FSS could significantly improve physical 
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literacy levels of elementary students.  The hypothesis was that the children receiving the 

lunch-hour program would see a significant increase in their physical literacy scores. 

 

Method 
 
 

Participants 
 

A total of 290 children between the ages of 6 and 12 years from two Elementary 

Schools in Cranbrook, British Columbia underwent two assessments (pre and post) using 

the CS4L tools.  One school was used as the treatment group, and the other as the control 

group.  After exclusion based on non-receipt of a signed parental consent form (n=77), 

there were 126 participants in the control group and 87 in the treatment group.  Subject 

characteristics for each group can be seen in tables 1 and 2. 

 Consent for the testing and use of student data was obtained from the students’ 

parents (see appendix A for sample consent form), as well as School District 5 and school 

administration.   
 
 
Table 1 
 
Subject Characteristics of Participants from the Treatment Group in FMS Research  
 
  Grade  Number of Males Number of Females    Total Number     Average 
           of Participants   Age (years) 
______________________________________________________________________________ 
 
     1   4   7   11  6.3 
 
     2   4   9   13  7.4 
 
     3   5   8   13  8.4 
  
     4   9   13   22  9.4 
  
     5   8   6   14  10.5 
 
     6   6   8   14  11.4 
 
______________________________________________________________________________ 
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Table 2 
 
Subject Characteristics of Participants from the Control Group in FMS Research 
 
______________________________________________________________________________ 
   Grade  Number of Males Number of Females   Total Number       Average 
          of Participants     Age (years) 
______________________________________________________________________________ 
 
     1   1   1   2  6.5 
 
     2   10   9   19  7.4 
 
     3   14   12   26  8.4 
 
     4   13   17   30  9.3 
 
     5   8   12   20  10.4 
 
     6   13   16   29  11.4 
 
______________________________________________________________________________ 
 
 
 
Measures 
 

Physical Literacy levels of the children in both schools were evaluated using the 

Canadian Sport for Life (CS4L, 2013) Physical Literacy Assessment for Youth 

(PLAYfun) tools (see Appendix B).  Students’ skill levels for each FMS tested were rated 

as being in either the initial, emerging, competent or proficient category (a scale of 1-4), 

based on a standard list of observable characteristics for each skill.  This was used as 

their Physical Literacy score for that station, and the average overall physical literacy 

score was calculated for each subject using their scores from all stations. 

 
Materials 
 

The PLAYfun tools required minimal equipment.  The assessments were 

completed in the school gym, and materials used included: clipboards, PLAYfun 

recording sheets, tennis balls, baseball tees, baseball bats, pylons, basketballs, soccer 

balls masking tape and a measuring tape. 
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Procedures 
 

Faculty and students from the College of the Rockies (COTR) Kinesiology, and 

University of Victoria (UVic) teacher education programs evaluated the subjects.  One or 

two individuals manned each station.  Each station was set up ahead of time and the 

students rotated through them in small groups.  Every participant completed all testing in 

a single session, although several testing sessions were used to evaluate all participants.  

Students in Kindergarten through to grade 2 completed a total of 6 testing stations 

that evaluated fundamental movement skills (FMS), including running, and additional 

locomotor skills, such as jumping, skipping, galloping, and hopping (Q2, Q3, Q5, Q6, 

Q7, Q8).  The children in grades 3 through 6 completed a total of 13 stations, which 

evaluated FMS as well as fundamental sport skills (FSS)(CS4L, 2013).  This group 

completed the same stations as the younger group with additional stations that measured 

object control skills, including throwing, striking, catching, kicking, and dribbling a ball 

with both their hands and feet (Q9-Q14). 

Each task was demonstrated briefly for the participants at the start of the testing 

session.  The participants were then divided into groups and assigned a station to begin 

at.  Before they attempted each skill the station leader read a standard scripted statement 

to the group that instructed them on what to do.  Participants completed the stations one 

at a time to allow the observer to properly evaluate each individual.  The children moved 

from one station to the next until they had completed all of the skills.   

Results for each individual participant were recorded on the PLAYfun forms 

(Appendix B), and a copy of the results was given to each school.  Parents were able to 

contact their child’s school for their individual results if they wished. 

After the initial testing period a voluntary lunchtime activity program was 

implemented at the school acting as the treatment group.  Thirty-minute sessions were 

held twice a week for students in grades 1-3 (Mondays and Wednesday) and twice a 

week (Tuesdays and Thursdays) for students in grades 4-6.  These physical literacy 

activity sessions were held for a total of 15 weeks, after which both schools were re-

tested. 
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The lunch hour programs included games and activities that were designed to 

work on the students’ FMS while being enjoyable at the same time. These sessions were 

developed by UVic Teacher Education students, and delivered by some of these students 

and those from the COTR Kinesiology program.  The activity sessions were designed in a 

progressive nature to ensure the participants were continually being challenged each 

week.  A sample of these Physical Activity Lunch hour Programs can be found in 

Appendix C. 

 
Results 

 
 Student t tests for 2 dependent means (matched pairs) were performed on the pre 

and post assessment scores for each grade.  In the treatment group all grades saw a 

significant increase in their overall physical literacy scores (p<.05).  The t scores for the 

treatment group were: grade 1 t(8)=7.89, grade 2 t(9)=4.87, grade 3 t(8)=8.27, grade 4 

t(14)=16.47, grade 5 t(12)=10.97, and grade 6 t(10)=9.05.  In the control group only 

grades 3, 4 and 5 saw significant increases in their physical literacy scores (t(21)=4.46, 

t(26)=4.00, t(16)=4.31).  We were unable to perform a t test on the grade 1 data for the 

control group due to a small sample size (n), and the t scores for grades 2 and 6 did not 

show a significant difference (t(17)=1.69 and t(24)=1.04).  Figures 1 and 2 show the 

average pre and post assessment physical literacy scores of each grade for both the 

control and treatment group. 

 
Figure 1.  Overall average physical literacy scores for each grade in the control group for both pre 
and post assessments.  Grades 3, 4, and 5 saw a significant difference p<.05. 
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 Student t tests for two independent means were performed to determine if there 

were any differences between the two populations to start with.  At the beginning of the 

study there were no significant differences (p<.05) between the physical literacy scores of 

the students in grades 1 and 2, when comparing the control group to the treatment group 

(t=.982 ad t=1.12). On the other hand the initial differences between the physical literacy 

scores of grades 3-6 (t=3.378, t=3.01, t=3.14, 6.90) were significant (p<.05). 

The control group showed increases in their average group scores across all 

grades in skipping, galloping, throwing, and hand dribbling (see table 2), while the 

treatment group saw increases in skipping, galloping, throwing, hand-dribbling and 

kicking across all grades (see table 3).  Overall, the treatment group appeared to see 

larger increases in their scores on the individual stations, as well as on their overall 

physical literacy scores. 

 
 
 
 
 

Figure 2.  Overall average physical literacy score for each grade in the treatment group for both 
pre and post assessments.  All grades saw a significant difference p<.05. 
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Table 2.  Average pre and post assessment scores by grade for each testing station in the control group   
 
________________________________________________________________________ 

      Grade 
 

          __________________________________________________ 
   Station          1   2    3    4    5     6  
 
________________________________________________________________________ 
Run There and Back 
   
 Pre-assessment  3 2.74 3.24 3.54 3.74 3.83 
 
 Post-assessment  2.5 2.18 2.04 2.43 2.71 3.08 
 
Run, Jump, Land on 2 Feet 
 
 Pre-assessment  1 2.16 2.12 2.26 2.58 2.5 
 
 Post-assessment  2.5 1.82 3.73 2.13 2.47 3.08 
 
Skip 
 
 Pre-assessment  2.5 2.26 2.38 2.74 2.68 2.9 
 
 Post-assessment  2.5 2.56 3.73 3.77 3.88 3.04 
 
Gallop 
 
 Pre-assessment  1.5 1.79 2.48 2.48 2.47 2.76 
 
 Post-assessment  2 2.71 4 3.97 4 3.04 
 
Hop 
 
 Pre-assessment  2 1.63 2.36 2.78 3.32 3.34 
  
 Post-assessment  2 2.69 2.65 3.1 3.12 3.04 
 
Jump 
 
 Pre-assessment  2.5 2.79 2.36 2.78 2.84 3.07 
 
 Post-assessment  1.5 2.13 2.61 2.47 2.71 2.76 
 
Overhand Throw 
 
 Pre-assessment  n/a n/a 2.72 2.7 2.16 2.69 
  
 Post-assessment  n/a n/a 2.91 2.77 2.71 3.16 
 
Strike with Stick 
 
 Pre-assessment  n/a n/a 2.36 2.52 2.16 2.69 
 
 Post-assessment  n/a n/a 2.57 2.67 2.59 2.44 
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One Handed Catch 
 
 Pre-assessment  n/a n/a 2.54 2.78 3.11 3.54 
 
 Post-assessment  n/a n/a 2.50 2.53 2.65 3.40 
 
Hand Dribble 
 
 Pre-assessment  n/a n/a 2.56 2.70 3.00 3.00 
 
 Post-assessment  n/a n/a 2.57 3.30 3.50 3.68 
Kick Ball 
 
 Pre-assessment  n/a n/a 2.16 2.48 2.26 3.00 
 
 Post-assessment  n/a n/a 3.30 3.40 3.38 3.64 
 
Foot Dribble 
 
 Pre-assessment  n/a n/a 2.57 2.41 2.53 3.28 
 
 Post-assessment  n/a n/a 2.26 2.54 2.35 3.16 
 
 
 
 
Table 3.  Average pre and post assessment scores by grade for each testing station in the treatment group   
________________________________________________________________________ 

      Grade 
 

          __________________________________________________ 
   Station          1   2    3    4    5     6  
 
________________________________________________________________________ 
Run There and Back 
   
 Pre-assessment  3 2.74 3.24 3.54 3.74 3.83 
 
 Post-assessment  2.5 2.18 2.04 2.43 2.71 3.08 
 
Run, Jump, Land on 2 Feet 
 
 Pre-assessment  1 2.16 2.12 2.26 2.58 2.5 
 
 Post-assessment  2.5 1.82 3.73 2.13 2.47 3.08 
 
Skip 
 
 Pre-assessment  2.5 2.26 2.38 2.74 2.68 2.9 
 
 Post-assessment  2.5 2.56 3.73 3.77 3.88 3.04 
 
Gallop 
 
 Pre-assessment  1.5 1.79 2.48 2.48 2.47 2.76 
 
 Post-assessment  2 2.71 4 3.97 4 3.04 
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Hop 
 
 Pre-assessment  2 1.63 2.36 2.78 3.32 3.34 
  
 Post-assessment  2 2.69 2.65 3.1 3.12 3.04 
 
Jump 
 
 Pre-assessment  2.5 2.79 2.36 2.78 2.84 3.07 
 
 Post-assessment  1.5 2.13 2.61 2.47 2.71 2.76 
 
Overhand Throw 
 
 Pre-assessment  n/a n/a 2.72 2.7 2.16 2.69 
  
 Post-assessment  n/a n/a 2.91 2.77 2.71 3.16 
 
Strike with Stick 
 
 Pre-assessment  n/a n/a 2.36 2.52 2.16 2.69 
 
 Post-assessment  n/a n/a 2.57 2.67 2.59 2.44 
 
One Handed Catch 
 
 Pre-assessment  n/a n/a 2.54 2.78 3.11 3.54 
 
 Post-assessment  n/a n/a 2.50 2.53 2.65 3.40 
 
Hand Dribble 
 
 Pre-assessment  n/a n/a 2.56 2.70 3.00 3.00 
 
 Post-assessment  n/a n/a 2.57 3.30 3.50 3.68 
Kick Ball 
 
 Pre-assessment  n/a n/a 2.16 2.48 2.26 3.00 
 
 Post-assessment  n/a n/a 3.30 3.40 3.38 3.64 
 
Foot Dribble 
 
 Pre-assessment  n/a n/a 2.57 2.41 2.53 3.28 
 
 Post-assessment  n/a n/a 2.26 2.54 2.35 3.16 
 
   

Discussion 
 

 The purpose of this study was to determine whether a lunch hour physical literacy 

program could significantly improve physical literacy levels in elementary students.  The 

hypothesis was that the school receiving the intervention would see significant 

improvements in their physical literacy scores over the course of the study.  The data 
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supported this hypothesis, as the treatment group saw a significant increase in their 

overall scores for every grade (1-6). 

 The initial differences in physical literacy scores between grades 3-6 could have 

been due to a variety of factors.  The two schools were located in different areas of the 

city, so socioeconomic differences could have contributed to the children’s opportunities 

to participate in extracurricular sports and activities.  It has been suggested that children 

who participate in sports are more likely to participate in both organized and unorganized 

physical activities, as well as play outdoors (Canadian Fitness and Lifestyle Research 

Institute (CFLRI, 2013).  All of these activities would provide extra time for the children 

to practice and develop their physical literacy skills (CS4L, 2015).  Younger children are 

more likely to play outside before and after school, and fewer play organized sports 

(CFLRI, 2013), which could help to explain why the primary students (grades 1 and 2) 

had no significant differences between their initial scores. 

 The LTAD model suggests that the FUNdamental stage is essential for the 

development of physical literacy.  These guidelines were used to help develop the lunch 

hour program for the primary students in grades 1-3 to ensure that all activities were 

suitable for their level of development.  This included making sure that all games focused 

on FMS and FSS, and would have contributed to the childrens’ increase in physical 

literacy.  The intermediate program (grades 4-6) was based on the Learn to Train stage of 

the LTAD model.  This meant that the FMS and FSS were practiced and refined through 

the games and activities (CS4L, 2015).  We also saw this reflected in the childrens’ 

physical literacy scores and the end of the study.  When looking at each individual child’s 

scores for the various testing stations, it was also noted that none of them were strong in 

every aspect of their physical literacy.  This could have been due to factors such as: lack 

of instruction, gender stereotyping (boys may not be taught how to skip, while girls may 

not spend much time throwing), or because many kids specialize into a specific sport 

early on in life.  Sport specialization should not occur until after the Learn to Train stage; 

prior to this it was suggested that children be exposed to a variety of sports and activities 

in many different environments (ex. land, water, air and ice) (CS4L, 2015). 

 Failure to develop strong physical literacy skills before the growth spurt of 

puberty could limit a child’s ability to develop sport specific skills later in life.  It can 
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also significantly impact their desire to participate in sports in the future (CS4L, 2015).  

Children who are competent in their FMS are also more likely to engage in physical 

activity during recess, lunch hours and after school (Cohen et al, 2014).   If physical 

literacy is not developed at these younger ages it may act as a barrier to participation in 

any kind of physical activity and/or sports for the rest of their lives. 

 For most children school provides the main opportunity for regular, structured 

PA.  Fewer and fewer children play games in non-school settings for a variety of reasons, 

including parental safety concerns and economic pressures (Bailey, 2006).  Other 

common barriers to activity include: cost, time, program availability, family activity 

levels, opportunities for play, and parents wanting their children with them after school 

(Grundy 2014, & CFLRI 2013).  Therefore, the more chances we can give children to be 

active and practice their FMS during school hours the better.  This lunch hour program 

was delivered at no cost to students, and minimal cost to the elementary school (use of 

the gym and teacher/administrator supervision).   The cost of building the kits (including 

the program booklets and equipment) was covered by funding from Via Sport BC. The 

hope was that this would address as many barriers as possible, and allow every child the 

opportunity to participate.  

 Possible sources of error for this study included interrater reliability, practice 

effect and uncontrollable environmental factors, such as participation in sports outside of 

school.  Interrater reliability was a factor because different evaluators tested the students 

each time, although efforts were made to train each of them prior to the assessments.  In 

the future the evaluators should be the same for each school tested, and for both the pre 

and post assessments.  Practice effect probably had minimal impact on the outcomes 

because the assessments were done months apart; although teachers knew what skills 

were being evaluated after the first assessment and could have made an effort to work on 

these skills more often.  Other uncontrollable factors could have included involvement in 

extracurricular sports and activities, and motivation.  It is well known that the more 

practice a person gets the better they become.  In the future efforts will be made to 

control some of these variables. 

 Because the results were encouraging the plan is to expand the lunch hour 

program and assessments to more schools.  This would increase the sample size and give 
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a clearer picture of its effectiveness.  Other possibilities include looking at other potential 

benefits of the increase in physical activity, such as behavioral improvements (this was 

noted by teachers in the treatment school this year).  A questionnaire could also be 

administered with questions about screen time and participation extracurricular sports and 

activities.  This would help to identify and account for possible sources of error. 

 In conclusion, a games based physical literacy lunch-hour program appears to be 

a viable option for helping to improve physical literacy in elementary school children.  It 

could also be useful in addressing behavioral and health issues as well.  In the future, 

efforts needs to continue to be made to increase the amount of quality physical activity 

opportunities availably to children to help improve their physical literacy. 
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What is our research study called? 
 
“Physical Literacy” lunch hour Pilot Project 
 
Who is doing the research? 
 
The main researchers will be Jodie Pickering (Kinesiology Instructor) & Sandi Lavery  
(Program Coordinator/ Instructor UVIC - Teacher Education Program) from the College 
of the Rockies, along with some of the College of the Rockies Kinesiology and Teacher 
Education students. 
  
Why are we doing this study? 
 
As you know physical activity is an important part of a healthy lifestyle.  “Physical 
Literacy” means everything that children need to have or learn so they can lead a  
healthy, active and enjoyable life.  These skills include Fundamental Movement Skills 
(FMS) and Fundamental Sport Skills (FSS).   
 
The main purpose of this project is to look at physical literacy levels of Elementary 
School students through the use of the Canadian Sport for Life (CS4L) PLAYfun 
assessment tools. Further more we would like to see if a fun, game-based “Physical 
Literacy Lunch hour Program“, designed and run by some our COTR Kinesiology and 
Teacher Education students, can help to improve these skills.  Our hope is that this study 
can help to enhance the physical education experience for your children now and in the 
future. 
 
What will your child do during the study? 
 
This project will include assessments of FMS, such as; running, jumping, hopping, 
skipping, and galloping for Kindergarten to Grade 3 students.  For the Grade 4-6 students 
additional FMS including; striking, kicking, catching and throwing along with 
assessments of FSS including dribbling a ball with their feet, and dribbling with one hand 
will also be included.  
 
If you would like to view the assessment tools that will be used they can be found at: 
http://www.physicalliteracy.ca/sites/default/files/imce/PLAYfun_workbook.pdf 
 
An initial round of testing has been completed already as a part of your Elementary 
School’s Physical Education program at the beginning of the school year.  We would like 
to use this existing data along with data collected during a follow-up testing session in 
April 2015.  This will allow us to see if our lunch-hour program has helped improve any 
of these physical literacy skills. 
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Your child may also have the chance to participate in our free lunch-hour activity 
program from January 2015 to April 2015 if it is being offered at their school.   
I there any risk to my child during this study? 
 
All of the activities involved in this assessment are similar to what your child does in 
their regular physical education program. As with any type of physical activity, there is a 
small risk of falling or getting hurt.  However, all the research equipment is similar to 
what your child uses in physical education class, and safety is always our first priority.  
 
 
How will my child or family benefit from this study? 
 
The information we gather will help us assess the current physical literacy levels, and 
come up with fun and unique ways to help improve these skills.  This could be through 
lunch-hour or after-school programs, or by enhancing physical education classes to 
include activities that focus on physical literacy.  There is also the potential for these 
programs to be used at a district and even a provincial level in the future.   
 
 
Who will know that my child is in this research study? 
 
The information we collect about your child will not identify your child. We will use a 
coded identification number instead of your child’s name so that only the researchers will 
know who the information is about, and all published results will only include group data 
(averages etc), not individual results. The data collected in this study will be locked in a 
safe place.  
 
Because these assessments are also being done as a part of each School’s Physical 
Education program your child’s school will be given a copy of the data should you wish 
to contact them about your child’s individual results. 
 
Confidentiality will be respected and no information that discloses the identity of your 
child will be released or published without your consent unless required by law. 
Your child’s participation in this study is completely voluntary. You or your child is free 
to withdraw from this study, or choose not to participate in any of the assessments, at any 
time, even after the research testing has been completed.  If you decide to withdraw your 
child from the study their data will be completely removed from our database.  Neither 
participation nor withdrawal from the study will affect your child’s grade or outcome in 
their physical education program. 
 
Once we have gathered all the data it will be used to complete a research paper through 
the COTR Inspire Center, and could possibly be used in a public presentation as well. 
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Consent and Withdrawal 
 
If you approve of your child to be part of our study please check the appropriate box(es), 
sign below and return this page to their school.  Again you are free to withdraw your 
child from this study at any time by contacting the COTR researchers or your child’s 
school. 
 
I, ________________________________________________________(your name),  
 
 
the parent/guardian of _______________________________________(child’s name) 
 
 
Check all that apply: 
 

Approve of my child’s physical literacy results being used in the above study. 
 

 
Approve of my child participating in a lunch-hour physical literacy program. 
 
 
 
 
 

___________________________________________________________________ 
Signature of Parent/Guardian     Date 
 
 
 
 
 
We would like to thank you in advance for your help with our project. Please feel free to 
contact us if you have any questions about our project. 
 
 
College of the Rockies	  
2700 College Way, Box 8500 
Cranbrook, BC V1C 5L7 
Tel (250) 489-2751  
 
Jodie Pickering 
Email: jpickering@cotr.bc.ca   Phone: ext. 3539 
 
Sandi Lavery 
Email: lavery@cotr.bc.ca   Phone: ext. 3421 
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Appendix B 
 

Assessment Tools (PLAYfun) and Recording Sheets 
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Appendix C 
 

Lunch Hour Program Example 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

 


